Activity: Some Models of Musical and Artistic Development (taken from Philpott, C ‘Musical Learning and Development’ in Cooke, Evans, Philpott and Spruce (2016) Learning to Teach Music in the Secondary School). 

	Ages
	0--4
	5-9
	10-15
	15+

	Swanwick (1988)
	Materials impressed by the use of extremes of sound, for example by dynamics. Rambling exploration of instruments or the voice




	Expression: gross musical gestures. For example loudness to express the words of the song; later on music conventions appear e.g. metrical four bar units
	Form: experiment with structure, for example surprise and contrast. Later a desire for empathy with authentic structures from immediate culture.
	Value: music becomes special with personal significance and nuanced.

	   Welch (2006)
Moog (1976)
Vocal development. 
	Babbling and vocal play some snatches of songs but lacking overall coherence (0-2) Pot-pourri of songs; borrowing creatively. More coherence
	New songs learnt: words, rhythm; melodic contour Pitching stabilises. Create own songs.
	Most children singing in tune by age of 11- boys lag behind girls, 
	(11-15) Changes in voice due to physical development. Reduced vocal range and pitch stability in boys

	Shuter Dyson and Gabriel (1981)
	Very young children (0-1) react to sounds. Older children (2-3) reproduce bits of sounds.
	Beginning to understand basic sound elements; discriminating pitch and rhythm.
	Perception and skill improvement, i.e. tonal and rhythmic. Harmonic sense is established.
	Increase in the cognitive and emotional response to music.

	Parsons et. al.  (1978)

	
	Children see artistic objects in terms of their own experiences
	Understanding the ‘rules’ of public use of artistic symbols. 
	Understanding that a wide variety of traditions and styles exist

	Sloboda (1985)
	Enculturation: spontaneous acquisition of musical skill. Lack of self-conscious effort and explicit instruction.
	Enculturation: children do not aspire to improve their ability to pick up songs, but they do improve
	Training is self-consciously engaged with. Experiences are specific to subculture but based on the foundation of enculturation.
	Training contributing to a depth of knowledge and accomplishment in a narrow skill area. Developed through instruction.

	Ross (1982)
	Sensory engagement; early relationship to the mood of the music. 
	Doodling and mastery of sound patterns
	Emergence of musical procedures conventional competence and association with idiom.
	Personal expression, embodying meaning, a vision and significance.
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